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Ko au te kura Ōhaupō 

Ōhaupō School is a modern, vibrant, full primary school located on SH 3, approximately half way between Te Awamutu and Hamilton. The school is in a 

picturesque setting on a hilltop with vistas of distant hills and local rural farms. We are fortunate enough to have beautiful grounds dotted with mature trees 

and wide open spaces for children to enjoy. 

Ōhaupō the “place of the night winds” is a historic school, having had the first school building in the Waikato built on the same site. In 2019 we celebrated our 

150th reunion and have had archaeological digs, surveys and reports written about the past use of our property. Students learn about the rich history of our 

school and how events have shaped our immediate and surrounding environments. 

Ōhaupō School has a proud reputation for excellence in academic achievement and sports but also in providing rich learning and fun experiences for students, 

including education that takes them out of the classroom into the wider community. Our Kaitiaki, or guardian, is our Ruru who lives in our native bush and 

watches over our Ruru learners. Years 1-8 students work in modern learning hubs named after our native trees. All students have a home class teacher but are 

also part of a group identity as well. Our 2021 starting roll of 197 students includes students from: New Zealand European and Māori, Filipino, Indian and Asian 

ethnicities. 

Our staff are all highly trained professionals who engage with the children to help them become passionate learners and foster our school values. We offer an 

open door policy and pride ourselves on the strong relationships we have with families of the school and the people of the surrounding Ōhaupō Community. We 

have a transition programme with the local day care for beginning children and a comprehensive intermediate programme for the seniors. 

The Board of Trustees supports the school in matters of governance and the provision and allocation of resource needs to ensure all children can strive to meet 

their learning potential. The BoT are engaged parents who are fully committed to the welfare of the school and its students. We are very fortunate at Ōhaupō 

School to have an active PTA, Sports Club and friends of the school who work together to support additional opportunities for students to succeed and grow. 

The school continues to retain its rural identity. Students have opportunities such as Agriculture Day and the Flower Show, ANZAC Service and Interschool 

Sporting competitions which reflect the community they live in, as well as learning the skills in technology and science to prepare them for life as a confident 

well-rounded person. 

Our learning culture, the interaction of our “peoples” enables our school vision of Growing Together and Learning Together; Tipu ngātahi, ako ngātahi, to be 

continually evolving and challenging within a climate of constant change. 
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Vision -  Tipu ngātahi, Ako ngātahi Growing together as one, learning together as one 

Ō Tātou Uara - Our Values 
 
Respect-whakaute 
Manāki atu, Manāki mai - giving and 
receiving respect, caring. 

 
Honesty - pononga (honesty, truthfulness) 
He tangata ngākaupono - an honest person 

 
Independence - tūhāhā (standing alone, 
independent) 
Tangata tū, tangata māia - standing strongly, 
independently 

 
Resilience = aumangea (determined, 
persistent, resilient) 
Hei rākau nui As if a large tree - resilient. 

 
Inclusiveness 
Whakawhāiti (inclusiveness, involvement) 
Kotahitanga (togetherness, sameness, being 
included) 

 
He waka eke noa - All in this together 

Ōhaupō Learners are: 
 

Thinkers 
Curious about the world and ask questions 
Open to new ideas 
Use thinking tools to organize thinking 

 

Participate and contribute 
Value and respect the views of others 
Are supportive team members 
Actively participate in school life 
Share ideas confidently 

 

Self-manage 
Are responsible for belongings, actions and choices 
Try their best 
Organize and use time well 
Prepared to take undertake leadership responsibilities 
Manage challenge, change and disappointment 

 

Relate to others 
Connect with others - peers, family/whānau and school 
community. 

Learn from others 
Care for people and the environment 
Accept others have different opinions and ideas 

Communicate 
Communicate in a way people can understand 
Can read, write speak and listen 
Can use letters, numbers and symbols 

Can use digital platforms to connect and share with 
others 

Māori Dimensions and Cultural Diversity 
 

¶ Our school is committed to honouring the articles of Te 

Tiriti o Waitangi. We build a strong partnership with our 

Māori community to ensure the principles of partnership, 

protection, participation and power are reflected in our 

practice. 

¶ To ensure Māori students are realising their potential by 

being engaged in their learning and achieving educational 

success with pride through their unique identity, language 

and culture as Māori - Ka Hikitia 2018-2022. 

¶ Tikanga Māori and Te Reo is integrated into our daily 

communication through teaching practices and resources 

and, school wide protocols as outlined in our Te Ao Māori 

Implementation Plan  

¶ The BoT will ensure that policies and procedures enact 

the intent of Te Tiriti o Waitangi. 

¶ Opportunities for students from the Mangakotukutuku 

(Glenview) Campus Wānanga o Aotearoa 

¶ We value Multi-Cultural Diversity through creating 

opportunities for all cultural groups to celebrate their 

uniqueness and for us to learn from each other. 

 

https://docs.google.com/document/d/1sqPAvxMzlUV7i3agL4uCHmK8_anA3QeUL0hUdqy0ri4/edit
https://docs.google.com/document/d/1sqPAvxMzlUV7i3agL4uCHmK8_anA3QeUL0hUdqy0ri4/edit
https://docs.google.com/document/d/1sqPAvxMzlUV7i3agL4uCHmK8_anA3QeUL0hUdqy0ri4/edit
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Strategic Goals Initiatives             Key Measurements of our 

success 
 
 

Grow learner Capability 
95% of students can use the 

progressions to show what they are 

working on, 90% can show what 

they have achieved and where to 

next. 80% of priority students show 

accelerated achievement. 95% of 

parents are well informed  about 

their child’s achievement and 

overall well-being at school.

Meaningfully incorporate te ao 

Māori into the everyday life of 

learners 

 

90% of students are able to voice 

evidence of Te Ao Māori in their 

learning.  

 

Provide excellent 
resourcing and facilities 

 3 year prioritized property action plan 
completed  

 

Ōhaupō School 3-year outlook 2021-2023 

Vision: Growing Together, Learning Together Tipu ngātahi, Ako ngātahi 

4. Review current learning environments and prioritise 
property initiatives with BOT Staff 

5. Timeline annual action plan with checkpoints. 

3. To weave te reo me Tikanga Māori into our way of 
being 
 

1. Meeting our differing student needs. 

 
2. Partner with whānau to equip every learner 

to build and realise their aspirations. 
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Initiative: Meeting our differing student needs 

Vision: Tipu ngātahi, Ako ngātahi Growing Together, Learning Together 

Strategic Goal: Grow learner capability 
 
 
 

               2021 2022 2023 

 
 
 
 
 
 
 
 
 

 
 
 

 
 
 

 2022 Measures  

¶ 85% of students can use the progressions to show 

what they are working on and 70% can show 

what they have achieved and where to next. 

¶ 70% of priority students accelerate achievement 

¶ Student voice identifies successful elements of 

STEAM Programme.  

¶ BoT receives student achievement each term to 

show impact rates of support programmes and 

personnel. 

¶ Gather student voice to show degree of X 

curriculum integration of Digital Technologies 

and how are these tools supporting learning 

achievement. 

 2023 Measures  
 

• 95% of students can use the progressions to show 
what they are working on, 90% can show what 
they have achieved and where to next. 

¶ 80% of priority students show accelerated 
achievement.  

¶  STEAM Data dictates curriculum delivery changes  

 Impact rates of support programmes and personnel 
for student achievement is shared term x term with 
BoT.

•  Use previous EOY data to highlighted or 
introduce non- negotiable indicators in 
progressions that must be achieved to 
enable acceleration and meet differing 
student needs and foundational skills   

• Compile a handbook for strategies to design 
learning to support teachers with priority 
student’s different needs 

• If data indicates positive shifts for students, 
extend STEAM Programme to Yrs. 5-6.  

• Professional support and personnel available 
for students with specific learning needs  

 

¶ Unpack English and Maths Progressions and 
explore ways to implement these into learning 
strategies to build learner agency.   

¶ Staff to design learning to accelerate 
achievement for priority students and track 
both priority and monitoring students at least 
2 x per term and share with whanau 

¶ Initiate STEAM Programme for Yrs. 3 & 4 
students 

¶ All staff will have integrated digital 
implementation plan into their planning.  

¶ Access Professional support available for 
students with specific learning needs  

• Extend Progressions to included other curriculum  

• Priority and monitored students’ needs are 

identified and professional support and personnel 

accessed to enable acceleration.  

• Staff audit of curriculum delivery re STEAM and 

digital technologies.  

 

2021 Measures 
¶ 75 % of students can use the progressions to 

show what they are working on.   60% of 
students can use the progressions to show 
what they have achieved and where to next.  

¶ 60% of priority students accelerate 
achievement.  

¶ T 1 & T 4, collect Yrs. 3 & 4 student voice 
through learner qualities to identify   
differences thru STEAM programme.   

¶ Evidence of support programmes and 
personnel to support differing needs to be 
shared to the BoT each term and with whanau.  

¶ Gather student voice to show how they have 
used and increased their digital skills. 

2020 Baseline Data:  
60% of students are able to use the progressions to show 
what they are working on and 50% are able to tell you 
their next steps. 
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Vision: Tipu ÎÇàtahi, Ako ÎÇàtahi Growing Together, Learning Together 

Strategic Goal: Grow learner capability 
 

2021 2022 2023 
 
 
 
 
 
 
 
 

 
 
 
 
 
 

 
 

 
 
 

 
 
 
 
 
 
 
 

2022 Measures 
¶ 85% of whānau have a clear understanding 

of their child’s Hauora at school  

¶ Increase in students receiving value bands 
and reduction in stand downs. 

¶ PB4L milestones are met throughout the 
year  

¶ Communicate through student agent’s changes in data 
from PB4 L interventions to staff, BoT and whānau. 

¶ Prioritize and implement strategies to counteract 
trends and patterns identified in Behavior 
Management Data.  

¶ Continue Year 3 PB4L training.  

¶ Launch SMS Hero January 2022 and 

undertake training for all personnel, BoT and 

whānau groupings 

¶ Retain effective forms of communication as 

identified in community consultation.  

¶ Behaviour Management data is analysed and 

reviewed to search for trends and to 

implement suitable strategies for decreasing 

incidences. 

¶ Continue PB4L Year 2 Training  

 

 
¶ Clarify what forms of communication works best with 

the community and consult with whānau and 
community on the ways that they can support student 
learning 

¶  Staff, whānau and community engage in joint 
activities and interventions to improve learning and / 
or behaviour  

¶ PB4L team to undertake 1st year Training  

Initiative: Partner with whānau to equip every learner to build and realise their potential  

2021 Measures 
Annual community consultation shows: 

1. What forms of Communication are effective to 
support and strengthen reciprocal learning 
centred relationships?  

2. A 60% increase in whanau responses of their 
understanding of their child’s hauora at school  

3. PB4 L milestones are achieved throughout the 
year 

2023 Measures 

¶ 95% of whānau are well informed about their 
child’s learning and overall well-being at school.  

¶ 50% in reeducation of negative behaviour trends  

¶ PB4L milestones are met throughout the year 

Baseline Data 2020 : T3/2020 Community consultation from 45/130 (30%) families found overall parents were happy with the new reporting system.  The staff as a whole were well regarded 
and the small rural community feel of the school was important to many parents. Main expectation from parents was a safe supportive environment where students have a passion for 
learning.  
Areas to strengthen are:  Being well informed. Effective communication about student activity and progress, including the relevance of PACT interviews. Student cultural identities are 
acknowledged and a better understanding of students with high and unique learning needs.   
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2021 2022 2023 

 

 

 

 

 

 

 

 

 
 
 
           
 
 
 
 
 

 

 

 

2021 Measures 
¶ BoT actioned priorities identified in Kakau review of 

Hautū Framework.  

¶ All teachers have integrated Te Ao Māori in their 
planning and are tracking these against the Te Ao 
Māori progressions.  

¶ Our school values and learner qualities are 
embraced within the Te Whare Tapa Whā 
framework (or a similar model. 

¶ Teachers have evidence to show how they have 
continued to develop and practise Te reo Māori ngā 
Tikanga Māori to meet the Code of Standards. 

¶ Kakau priorities from Hautū framework are 
identified and actioned by BoT.  

¶ Review Te Ao Māori implementation plan and 
current progressions 

¶ Integrate a Te Ao Māori perspective into all 
planning- Korero Tuku iho  

¶ Weekly 15 min.   Te Reo staff hui block of new 
phrases and how it is used in class.  

¶ Explore the relationship between our school 
values, learner qualities and Te Whare Tapa Whā. 

¶  Annual visit to Marae for Yrs 5-8 and biannual for 
yrs 1-4   

¶ Utilise the Hikairo Schema for Primary as a 
framework for Teacher Registration endorsement. 

¶  Capture and embrace relevant WAIMAC 
knowledge   to embrace our school kawa.  
  

¶  BoT identifies a new priority from Hautū 
Framework.  

¶ Priorities identified from Te Ao Māori 
progressions 

¶ Systems, strategies identified to grow 
staff Tikanga and Te Reo into learning 
programmes and school wide culture.  

¶ Visual display of “framework” to support 
school values and learner qualities.  

¶ Utilise the Hikairo Schema for Primary as 
a framework for Teacher Registration 
endorsement 

¶ BoT identifies a new priority from 
Hautū Framework.  

¶ Priorities identified from Te Ao Māori 
progressions 

¶ Where are we with Te reo me Tikanga 
Maori as our Turangawaewae? Our 
place of being?   

¶ Visual display of “framework” to 
support school values and learner 
qualities.  

¶ Utilise the Hikairo Schema for Primary 
as a framework for Teacher Registration 
endorsement 

2022 Measures 
¶ BoT actioned priorities identified in  

 Hautū Framework.  

¶ Values & learner qualities are heard, seen and actioned. 

¶ 805 of Students able to voice Te Ao Māori in their 
learning. 

¶ Teachers meet Code of Standards compliance for 
registration.  

 

2023 Measures 
BoT actioned priorities identified in  
 Hautū Framework.  
• Evidence of actioned progression priorities. 
• 90% Students able to voice evidence of Te Ao  

Māori 
                  in their learning. 

•  Teachers meet Code of Standards compliance 

for registration. 

2020 Baseline Data:  BOT needs to prioritise action plan based on Hautū Framework.  Ensure BoT consultation with cultural 

groups occurs annually and Governance fulfils the intent of Te Tiriti o Waitangi.   All staff included in the start of each year Hikoi 

to grow local and historical knowledge.  2020, 50 Student voice (6 from each hub) 22/50 were Māori. 44 enjoy learning Te Reo 

and have a positive attitude, 2 students said it was OK and 4 Pākeha students did not like learning Te Reo.  Yrs 7 & 8 students did 

not like Te Reo in isolation and would like to share their pepeha in context, have a Marae trip, learn about Tikanga, culture, art 

and PE in Te Ao Māori and about some NZ history.  

 

Vision: 4ÉÐÕ ÎÇàÔÁÈÉȟ !ËÏ ÎÇàtahi- Growing Together, Learning Together Strategic Goal: 
Meaningfully incorporate te ao -àÏÒÉ ÉÎÔÏ ÔÈÅ ÅÖÅÒÙÄÁÙ ÌÉÆÅ ÏÆ learners 

hi 
Initiat ive:  To weave te reo me Tikanga Maori into our way of being and to grow knowledge and understanding of history and significance of local area. 
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Initiative: (1) Review current environments, property needs identified, prioritized and responsibility delegated. (2) Timeline annual action plan with checkpoints. 

Vision: 4ÉÐÕ ÎÇàÔÁÈÉȟ !ËÏ ÎÇàtahi- Growing Together, Learning Together 

Strategic Goal: Provide excellent resourcing and facilities for learning 
 
 

   2021      2022       2023 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 

 

 

 

 

 
  

 2020 Baseline data:  
 Greenstone Group contracted by the MoE to work alongside the  
 school to prioritise 5 YA and 10YPP in readiness for implementation  
  in 2021.  
 
The BoT have passed a resolution to use MOE AMS funding to 
support a break out room for Rata Hub.  

¶ Students initiate discovery walk in 
native bush 

¶ New build 2x classroom block 
including LST and Resource space 
completed. 

¶  Action plan for playground upgrade 
is finalised.  

¶ Initial 5YA steps actioned.  

¶ Prioritise garden upgrade plan 

¶ Extend staffroom and realign 
previous resource space into 
administration area.  

¶ Car park upgrade time frame is 
finalized.  

 

2021 Measures 
¶ 5YA and 10 YPP plan submitted to the 

MoE by June 2021.  

¶ Annual property action plan complete 
and reviewed at each BoT hui.  

¶ Initial steps of garden upgrade 
completed.  

¶  Timeline and budgeting for carpark is 
actioned.  

¶ Rata Break Out room completed 

¶ Storm water/drainage issues outside Kowhai 
hub, western side of playing field and carpark 
are resolved.   

¶ Staff toilets upgrade completed. 

¶ Rotten shadow cladding outside Rata Hub is 
removed and replaced.   
 
 
 

¶ BoT to decide on priorities for 
discretionary P4 projects if all P2 and P3 
projects identified in the 5YA have been 
actioned and completed.  

2022 Measures  
 
¶ P 2 5YA and 10 YPP plan priorities completed 

¶ Action plan with timelines for P 3 either 
initiated or actions completed.    

2023 Measures  
¶ Annual property action plan complete and 

reviewed at each BoT hui.  

¶ Yr 3 of   5 YA and 10 YPP completed  
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ǽhaupǾ School BoT work plan 2021 

Calendared 
Board Processes & 

Planning 
Partnerships for 

Learning 
Student Progress and 

Achievement 
Leadership and 

Performance Management 
Other Compliance 

February 
11.02.2021 

1st Meeting personnel 
procedures & delegations BOT 
2021 Work and Action Plan 
tabled 
Ensure that the elements of 
the Education Training Act 
2020 are met.  

Progress on Finance and 
Property plans 

Charter approved AOV 
shared with BOT re 
2020 targets. 

 
 

Curriculum and 
Assessment Plan 
Literacy across the 
curriculum plan Confirm 
Special Needs, ESOL, 
Support Agencies 
programmes 

Interim report on SLT 
Performance Management 

 
Confirm allocation of MUs, 
Job Descriptors and action 
plans 

Confirm teacher registrations & 
renewals 

 
Follow school docs action policies plan 

 
Dates and number of ½ days school is 
open 

    Confirm 2021 School wide 
teacher PLD and induction 
programmes 

Confirm SOY Roll and Year/Class sizes 
Check vetting requirements for non- 
Teachers. 2020 Attendance report 
 

March 
25.03.2021 

Annual Financial report to 
auditor by 31st March Annual 
Performance 

Support Staff JD align 

with strategic 

priorities 

SOY student 
achievement  

Confirm all teaching and 
support staff appraisals aligned 
to strategic priorities 

School Docs Ongoing Review 
BoT assured non-teaching staff police 
vet files are current. 

 Management agreement 
confirmed for principal Parent teacher conf. 

Learning Support 
teacher role 

2021 Assessment & 
Reporting Plan 

Annual Charter posted to MoE 
01.03.2021 

 Annual review of 

enrolment procedures 

   Email charter to school docs 

May 
06.05.2021 

Progress on Financial Audit and 
Property (5 and 10- year plans) 

BoT Hautū workshop 

¼ Financial Report 

 

Principal interim 
performance report 
Student well- being 
Survey 
Draft consultation 
Māori & Community 

Priority Students 
acceleration tracking T 
1 Reading Recovery 
Report 

Equal Employment 
Opportunities Report. 

 
Apply for forthcoming term 
TOD. 

Ongoing Policy Review 
Health and Safety Report, including 
Child Protection policy 
Student Wellbeing 
Survey Term 1 
attendance report 
Annual A/Cs to MoE by 31/05/2021 
Approved T.O.D. if requested. 
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July 

01.07.2021 

“Out of School” update 

Mid -year budget update 

BOT Community 

Consultation 

T 2 priority students 

rate of acceleration 

Mid – year professional 

development report. 

School docs policy plan 

Monitoring PRT report 

   update. –LST 
programme 

Mid –year annual plan 
updates 

Record Auditors recommendations and 
follow up actions in Board minutes and to 
the Auditors 
5YA Property Plan submitted to the MOE 

August 
19.08.2021 

Interim IT strategy and 
cyber safety report 

Yr 7 & 8 Information 
parents evening 

Mid – year student 
achievement maths, 
reading, writing 

Confirm progress on staff 
appraisals for MU. 

BoT assured emergency planning policy 
and resourcing meets legislation. 

 Out of school monitoring 
update 

School Wide Parent 
Interviews 

 Confirm required progress 
on attestations and PTC 
renewals 

 Growth Cycle 

September 
30.09.2021 

BOT internal review of own 
processes 

 
Progress on Financial and 
Property plans 

Partnership visits 
enrolments for Yr 8 
students to 
secondary school 

 

BoT internal review of 

own processes 

T 3 priority student’s 
Special needs and 
ESOL report 

 

Annual school, district 

and provincial speech 

competition 

Review leadership action 
plans and 2021 priorities for 
leadership team 

Audit Pastoral Care Code of Practice and 
processes for International Students and 
submit by 1st October. 

 
Interim report on principal’s 
performance agreement 

November1
1.11.2021 

Prioritise 5YA & 10YPP 
¾ Yr budget tracking 
Hautū Implementation plan 
review and actions for 2021. 

Springboard Trust 
Annual planning 

Yrs. 7 & 8 second 
language and career 
education. 
Te Reo report 

MoE provisional staffing- 
predicted roll 2021 

 
BoT budget implications 
2021 

T 3 attendance report 
Draft Budget 2021 

December 

08.12.2021 

Confirm holiday delegations 
of authority 

Draft 2022 Charter 
and Targets tabled. 

EOY Maths, Reading, 
Writing 

Annual staff appraisals 
completed. 

Confirm all teacher registrations 

  
Annual Community BoT 
Report 

 
Online digital 
portfolios shared 
with parents 

  5YA property plan actions submitted 
to MoE for forthcoming year 
Confirm budget 2021 

     BoT assured school has met statutory ½ 

days open for instruction for current 

year. 
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 Ōhaupō School  Annual Plan 2021 

Strategic 
Goal  

Initiative  Actions  Measures  Accountable  Responsible  Forecast 
Completion 

Date 

 
Grow learner 

capability  
 

NELP 1 2 3 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Meeting our 

differing 
students’ 

needs 
 

Dedicated staff meetings 
(at least 1) per term to 

unpack progressions and 
explore ways to implement 
these into learner agency 

and planning 

65% of students can identify what they can do and their next steps. Regular 
checkpoints throughout the year to track student knowledge and 

understanding 

Hub leaders Sue Term 4 

Review and update English 
and Maths progressions 

Hubs have reviewed their curriculum level and reported back to leadership 
team 

Hub leaders Paul Term 1 Wk 8 

 Teachers will design 
learning and use strategies 
to accelerate learning for 
students who are below. 

Strategies are in our planning and teachers can talk about the impact the 
strategies have made 

Teachers Hub Leaders Ongoing 

Teachers provide clear 
monitored programmes for 

teacher aides.  

Weekly check ins by hub leaders Teachers Hub Leaders Ongoing 

Teachers to use the 
Curriculum and 

Achievement Plans in 
English and Maths. 

Monitor priority students 

2 Priority students focused on per hub meeting. Parents are contacted to 
follow up on the ‘home activities’ that were discussed in the previous 

“reciprocal learning huis”.  Any discussion/new initiatives are written in the 
priority folder. 

Teachers Hub Leaders Ongoing 
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Develop a Steam 
Programme Y3/4 and 

Fantastic Fridays Y3-8 to 
engage students 

Collect baseline student voice T1 and T4 data through learner qualities 
 
 

Angelique  
Karen 
Aiden 

Sue Begin Term 
2 through 

to EOY 

Procedures are established 
more clearly for those 

students labelled as  
“priority” and “monitor” 

Discussed at staff meeting and written in assessment schedule Teachers Linda Term 1 
Week 4 

Undertake first year of 
PB4L training 

PB4L Actions are met Paul, 
Sheree, 

Erin, 
Tanith, 

Julie 

Sue Term 4 

Implement 
Digital 

Technologies 
Curriculum 

Create School Digital 
Implementation plan 

Continue to upskill staff on 
digital technology 

curriculum 

Digital implementation plan created Staff  Paul  End of 
Term 1 

 

 
All teachers will have integrated Ōhaupō’s digital implementation plan in their 

planning 
Teachers Paul Term 2 

Parent education 
workshops focussing on 

home strategies to support 
their child in 

English/Mathematics 

3 workshops per year 
90% of targeted parents attend workshops. 

Teachers Hub Leaders 3 
workshops 

per year 

Meaningfully 
incorporate te 
Ao Māori into 
the everyday 

life of our 
learners. 

To weave te reo 
me tikanga 

Māori into our 
way of being. 

 

Ensure all curriculum 
planning includes new 

learning in Te Ao 
Māori/new kupu. And 

when appropriate: ‘What 
is our story?’ 

All teachers will have integrated Te Ao Māori in their planning. Teachers to use 
Jean Gilbert games and activities.  

Teachers Hub Leaders 2 x per 
term  
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 Review and update School 
implementation plan to 

include Te Ao Arataki 
Marau Curriculum Level 2 

and 3 

Teachers record when each indicator has been covered in the classroom. Linda, Paul Linda Term 1/2 
holidays 

Grow teacher capability 
with using phrases  

15-minute block during staff meeting. New phrase discussed, and examples 
shared of how it’s used in the class 

Linda, Paul Linda 1 per week 

Marae visit for each hub  1 per year Sue Sue 1 per year 

Explore the relationship 
between Te Whare Tapa 

Whā and our school values 
and learner qualities.  

Clear expectations of how values and learner qualities can be related to ‘Te 
Whare Tapa Whā’ or a similar model 

Linda Linda Week 7 
Term 1 

BOT to create action plan 
based on Hautu 

framework 

BOT to implement priorities identified in kakau review Ryan 
 Trustee 

Syd 
 BoT 

chairperson  

End of 
Term 2 

Provide 
excellent 

resourcing and 
facilities for 

learning 

Create a list of 
responsibilities 
of the skills   
available within 
the community  

Survey the community 
Establish a data base  

Opportunities from stakeholders identified and resister established  Office   Marcus 
 BoT  

Week 5  
Term 2  

  Next  5 and 10 
YPP  accepted 
by the MOE  

New 10 & 5 YPP.  Ready to 
be actioned in June 2021 

Meet the annual priorities of the 5 and 10 YPP and actioned to be monitored at 
each BoT hui.  

BOT Property 
Trustee and 
Principal  

Annual 
review  
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ǽhaupō School Analysis of Variance 2020 
Strategic Aim: Grow learner capability by meeting our differing student needs.   Focus: English-  

Annual Aim:   To accelerate progress for  all at – risk learners in writing, reading and mathematics  
Target:  For students who are needing support or working towards their expected curriculum level in reading, writing and mathematics to make more than one 
year’s progress in their learning.  

             Baseline Data:  Identified in the EOY 2019 clean data are:  
Writing: 9 students needing support: 8 males (89%) and 1 (11%) female including 4 (17%) students identifying as Māori. 
 3/9 (33%) are Yr. 7 and 3/9 (33%) are Yr 8 students.   
 22 students working towards: 13 (59%) male and 9(40%) female (1 left during the yr.)  4/22 (17%) identify as Māori (2 male & 2 female).  
7/22 (30%) are Yr. 4 students-2 males and 2 females; 6/22 (26%) - Yr 5 students- 3 males and 3 females; 4/22 (18%) are Yr 7 students 3 male (1M) and 1 
female  
Outcomes Needing Support: 6/8 (75%) boys made <   than the 1 years expected progress - 3/6 (50%) of this group identified as Māori.   2 Yr 7 males made 1 
year expected progress. 1 of these identified as Māori.  
Outcomes Working Towards: 7/13 (77%) male and 2/9 (22%) females made < 1 year expected progress- 1/13 (8%) Yr 7 identified as Māori.  
2/7 (29%) 1 Male and 1 female Yr 4 students made < 1 year expected progress 
4/7 (57%) Year 4 students including 1 Māori male made the expected 1 Years progress 
1/7 (14%) Year 4 students made accelerated progress.  
 
 
 
 
 
 
 
 
 
 
 

Writing  Year 
Leve
l 

Needing 
2019 
Support 

EOY 
2020  

Less than 
1 Year 

Expected 
1 Year 
Progress 

Accelerated 

  M F   M F M F   

 3          

 4 
 

2  2      

 5 
 
 
 

        

 6 1  1      

 7 2M 
1 

 1M  1  
1M 

   

 8 2M 1 2M 1     

 

Writing  Year 
Leve
l 

Needing 2019 
Support 

EOY 
202
0  

Less 
than 1 
Year 

Expected 1 
Year 
Progress 

Accelerat
ed 

  M F   M F M F M F 

 3 2   2      

 4 4 
1M 

2 1 1 2 
1M 

1 1  

 5 3 1 
2M 
1 left  
 

  1 1M 2 1
M 

 6  3      2 

 7 2 
1M 

1 2 
1
M 

1 1M    

 8 1  1
M 
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Ōhaupō School Analysis of Variance 2020 English  
 
  Strategic Aim: Grow learner capability by meeting our differing student needs.   Focus: English-  

Annual Aim:   To accelerate progress for  all at – risk learners in  writing, reading  and mathematics  

Target:  For students who are needing support or working towards their expected curriculum level in reading, writing and mathematics to make more than one year’s 
progress in their learning.  
 
 
 
 
             

Reading  Year 
Level 

Working 
Towards  
EOY 
2019 

E.O.Y. 
2020  

Less  
than 1 
Year 

Expected 
1 year 
Progress 

Accelerated 

M= Māori  M F  M F M F M F 

           

 3 3   2  1    
 4 1M 1 1M   1   
 5 1M 1 left left     
 6 2    1  1  
 7 

 
1M 1 1M   1   

 8 1M  1M      

 
 
Outcomes: 
Needing Support:   All Year 7 students including 2 Māori students made accelerated progress.  All 3 Year 3 students made less than 1 Year’s expected gain. 1 of these has 
recognized differing needs. The Year 8 student’s attitude and application was erratic and his “care” family.  changed which ignited an angry and aggressive attitude to life. 
 
Working Towards: 
Of the 9 students working towards, 5 males made less than 1 years expected progress. 3 of these identified as Māori. 2 males and 2 females made the expected one-year 
progress. 1 year 6 male made accelerated progress.  

Reading  Year 
Level 

E.O.Y 
Needing 
2019 
Support 

EOY 
2020  

Less  
than 1 
Year 

Expected 
1 Year 
Progress 

Accelerated 

M=Māori           

 3          

 4 3  3      

 5         

 6         

 7 2M 
1 

     2
M 
1 

 

 8 1M  1M      

 

Baseline Data:  Identified in the EOY 2019 clean data is: 
Needing Support: 7/7 (100%) are male students 3/7 are Year 4 and 3/7 (2 identifying as Māori) are Year 7 and 1/7 is a Year 8 Māori.  
Working Towards:     12 students – 9male, 3 (25% female including 3/12 (25%) identifying as Māori. 3/12 (25% year 3 male students. 
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Actions (what did we do?) 
 

Outcomes (what happened?) 
CoVID  19 lockdown affected achievement levels 

Reasons for the variance (why did it 
happen?) 
 
 

Evaluation (where to next?) 
Being prepared for distant and kanohi ki te kanohi 
contexts to enable positive learning for all students.  

English Connected Curriculum 
with planned writing and reading 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Spelling- 

 Increased student engagement   
Kauri Hub- Yrs 7 & 8 History Essay, Science fair 
has engaged students where the purpose and 
audience is clear  
Totara Hub – Yrs 5 & 6 linked inquiry to writing – 
Treaty, local history, Planet Earth & beyond. Used 
non- fiction writing to set up structures for 
writing before non- fiction writing.   
 
 
 
 
 
 
 
 
 
Rata Hub - Yrs 3 & 4 – Connected curriculum real 
hook in for English and have endeavored to link 
writing to support STEAM activities.  
 
Kowahi – Yrs 1 & 2 have increased enjoyment of 
writing through connected curriculum and the 
observations of photos has helped develop 
language.  
 
Yrs 1-4 students will guess unknown words   
rather than using their strategies to work them 
out in both reading and writing.  
 
 
 

Writing is not taught in isolation 
 
Kauri-What are the steps for finding 
research and where are they included 
in our Progressions?  
 
Totara - Clear learning intentions and 
reading resources really supported an 
integrated approach e.g. journal 
search, te ao Māori extended student 
thinking.  
Identifying visual language features of a 
book cover enables these to be 
transferred into a digital format.   
 
Yrs 5 & 6 think, peer, share model has 
increase student agency 
 
Physical restrictions hindered whole 
hub collaboration.  
 
 
 
 
 
 
Some students are reluctant to sound 
out words and to listen for sounds. 
They are able to record the initial & 
final sounds but guess the rest, rather 
than using their knowledge of letters 
and sounds and listening for further 
medial sounds. 

 
Strengthen our knowledge and use of the   English 
implementation plan, progressions, CaAP.  
Revisit the progressions to clarify expectations at each 
year level. What is the connection between reading and 
writing ...how can these indicators be found, identified, 
taught together to show the interconnection and applied 
within the reading and writing contexts? 
 
 
Continue to teach Digital technologies in small groups as is 
more effective than whole class.  
 
 
 
 
 
Although STEAM not fully set up in Rata Hub, the benefits 
and purpose of what was taught and student engagement   
indicates this approach needs to continue in 2021 
 
 
 
 
 
 
Hold students to the standard that they were writing at 
the end of the previous year as a standard they need to 
deliver to every time and a platform to advance their 
progress  
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Spelling-  Yrs 5-8 indifferent use of basic punctuation.  
 
 
 
 
Yrs 7 & 8 targeted spelling group has 
increased accuracy and punctuation.  

Yrs 5-8 need to sound out and chunk their 
words.  Phonemic awareness needs to be 
consistent school wide.  
Individual application and effort and using 
what students already know and can do 
consistently.  

Phonemic awareness as a strategy in reading 
to flow through to their writing.  Identify the 
purpose of punctuation in reading and 
transfer these strategies into writing and 
establish a school wide process. 
 School wide expectation is set that students 
application and effort is consistent with what 
students already know and can do 
consistently. time.  

Yr 7 & 8 teaching elaboration and linking 
language features  
 
Yr 7 & 8  Motivation and engagement  

Daily 1-1 teaching has been successful   
 
Need to pre-planning for writing  
 
Tried different media and alternatives for 
recoding different ideas  

Writing mileage has been a major concern. 
Students unable to record ideas 
independently.   
Graphic organizers have helped increase 
writing structures and the use of color 
associations a memory technique.  
Quick writes  can get students into the frame 
of writing and excited about writing   and 
enable focus on specific needs- punctuation, 
spelling, brainstorming and scaffolding ideas. 

RTLB application made for assistance with a 
group of reluctant Yr 8 male writers  
 
Boys are a significant target group—
motivation and engagement.  
Quick writes for hook ins and establishing 
strategies until they become automatic.  
 
Yrs. 7 & 8 need to identify what is essential 
to gain NCEA achievement and using the 
progressions to direct their learning to 
achieve this milestone 

 Reading  Rata Hub Yrs 3 & 4 Rata Hub buddy reading 
and helper system has increased reading 
mileage and alphabet knowledge and 
reading mileage.  
RTLit introduced new format for modelling 
book. Individual word wall including words I 
am learning, words I don’t know, words I do 
know - links with writing as well.  

 Yrs. 3 & 4 Using larger charts for sight words 
and enlarged essential word list helped 
students to increase their basic sight words. 
T. Aide attended R.T.LiT lessons and used 
resources and strategies with specific 
students.  
R.T.Lit has set the expectation of the level 
the students are working at. 

School wide PLD with R.T. LIT to unpack 
phonological phonemic, instructional 
reading, modelling book format  
 
Set up individual word walls for students in 
modelling or writing books.  

Funding  Leadership team CRT time and BoT funding 
enabled an additional teacher 4 x per week 
in one of the Yr 3 classes to support writing.   

Attitude to writing and their ability to write 
independently improved as did the amount 
of writing they produced.  

Frontloading, motivation and contexts are 
integral to motivation and essential elements 
in planning.  

Planning for next year: Same cohorts for reading and writing are identified for target groups Yrs. 3 & 4, Yrs. 5, Yr 7 and in particular boys.  To follow the where to next processes and 
procedures including PLD. 
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Ōhaupō School Analysis of Variance Reporting 2020                                                                    School Number    1855  
Strategic Aim: Grow learner capability by meeting our differing student needs.                                       Focus: Mathematics 

Target: To accelerate progress for all at risk learners in reading, writing and mathematics  so they are  achieving at their expected curriculum level. 

Baseline data:   Identified in the EOY 2019 clean data are:  
   13 students needing support: - 8 males (61%) and 5 (38%) females - including 5/13 (38%) male students identifying as Māori  

                                                                                   4/13 or 31% are Year 6 students -   1 male and 3 females                                                                                              
                                                                                   6/13 or 46% are Yr 7 students: -       4 males and 2 females 
    16 students working towards: - 12males (75%) males and 4 females (25%) – including 2/12 (17%) male students identifying as Māori  

                                                                                  5/16 or 31% are Year 4 students – 3 boys and 2 girls   
                                                                                  4/16 or 25% are Year 7 students – 2 males and 2 females  

Outcome: EOY 2020 rates of achievement for 2019 students needing support in Mathematics: -    
                                                                                  3 males and 2 females made < 1 year’s progress- includes 3 Yr 8 students, 2 of whom are Māori males. 
                                                                                  4 male Including 2 Māori and 1 female made the 1 year expected progress 

                                                                                  1 Yr 7 Māori male and 1 yr. 7 female made accelerated progress.        
                                                                                  5 Māori Male students- 2 Yr 8 males made < 1 year’s progress, 2 Yr 7 males made the expected 1 year’s progress                                        
                                                                                  1Yr 7 male made accelerated progress 

Working Towards: -   EOY 2020 rates of progress for 2019 students working towards their expected curriculum level 
                                                                                   7 students 6 male and 1 female made < than 1 year’s progress, 4 are Yr 4 students and 2 are Māori male.  
                                                                                   2 Yr 4 students made the excepted 1-year progress – 1 male and 1 female  

                                                                                   3 Yr 5 male, 1 Yr 6 male and 2 Yr 7 females made accelerated progress of more than 1 year’s learning.   
                                                                                   8/ 29 (28%) students made accelerated progress: 5 were males, 3 were females of whom 1 was a Māori male.  
                                                                                   4/4 or 100% accelerated progress was achieved with the Year 5 & 6 students  

 

 

 

 

             
 

 

 

 

 

 

 

 

 

Rate of 
progress 
2020   

Year 
Level 
2020 

Needing 
Support 
EOY 2019  

EOY 
2020 

Less 
than 1 
Year 
 

Expected 1 
Year 
Progress 

Accelerated 

  M F  M F M F M F 

Maths 3         

 4 1  1      

 5  1 
left 

      

 6 1 2  1 1 1   

 7 3m 
1 

2  1 2m 
1 

 1
m 

1 

 8 2m 1 2
M  

1     

 
Total  

 8 5 2
M 
1 

3 2m 
2 

1 1
M 

1 

 

 Year 
Level 

Working 
Towards  
EOY 2019 

EOY 
2020 

Less than  
1 year 

Expected 1 
year 
Progress 

Accelerated 

  M F  M F M F M F 

Maths 3 2 
1m 

 
0 

1m 
1 and 
1 left 

     

 4 2 
1m 

2 1m 
1 

1 1 1   

 5 3      3  

 6 1      1  

 7 2 2 2     2 

 8         

 
Total 

 12 
2M 

4 7 
2M 

1 1 1 4 2 
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Actions (what did we do?) 
The PLO with ALiM Facilitator 
was very successful  
 

Outcomes (what happened?) 
With the exception of CoVID, all actions stemmed 
from the integration and participation in the ALiM 
programme, processes and in-house 
observations.  

Reasons for the variance (why did it 
happen?) 
 
Indifferent 2020 

Evaluation (where to next?) 
 
 Being prepared for distant and kanohi ki te kanohi 
contexts to enable positive learning for all students.  

ALIM Groupings  
Teachers Undertook 
Collaborative Inquiries. 
 
 
2 cycles during the year: 
 
Cycle 1: 27/02- 3/7/2020  
 
Cycle 2: 28/06- 12/11/2020 
 
Front loading an additional 15 
mins with ALIM grps. 
 
 Took a long time for teachers to 
get up and running.   

 

Yr.  Rates of Progress  6 mths  1 yr 

M F  Māori M F M F 

2 6 13 1 F  4 5 2 8 

3 6 5 1M 5 4 1 1 

4 10 7 1M 9 7 1  

5 4 9 3 F 3 7 1 2 

6 4 3 1M 4 3   

7 3 11  3 1  10 

8 2 6 2 M,  
2 F 

2 1  5 

Total  35 54 10 30 28 5 26 

 
30 M. & 28 F. made 6 mths progress including 5 
males and 3 female identifying as Māori.  
5 Male & 26 Females made at least 1 yrs. 
Progress including 5 Māori females.  

  
PLD facilitator and in house ALIM 
leader co led and undertook in house 
observations.  Except for CoVID all 
actions emerged from this platform.  
 
 
Prioritized timetable for frontloading 
and people have been frontloading in 
different ways depending on the need.  
 Using the right language has helped 
the most with increasing accuracy with 
1-1 counting and the 5 talk moves i.e. 
How would you show me your number 
story?  
Confidence and attitude determines 
outcome and rate of acceleration.  

 Continue embedding ALIM processes, talk moves and 
observations including planned time for frontloading.  
 
Observations twice a term with discussion on their 
practice and accelerative practices.  
 
Develop a tracking system to show growth and patterns 
over time.  
 
Review how we engage family and whanau in the process 
for a target student.  
 
 
 
 
 
 
Explore and share ways to increase student disposition.  

Introduced Rich Tasks  
 Accessible to different levels  
 Meaningful real life contexts 
Problem solving- finding the 
maths  

Expands thinking, builds on prior knowledge   
Connection across domains, extension 
opportunities.   Peer interaction and discussion 
within the group grew individual confidence. 
Problem based learning is far more engaging  

Students need to build this confidence 
to unpack rich tasks as opposed to 
student’s fixation of finding the 
answer.  
Productive struggle  

Prioritize front loading especially target students.  Allow 
time to go over the task and understand the task before 
launching into it.1st read for the problems, second read the 
language, 3rd read the problem.  
Formative assessment needs to be integrated into the 
differentiated planning process of Monday rich task 
followed by student groupings the remainder of the week.   
Increase parent communication through See- Saw.  
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Differentiated Planning  
Started 2020 with Honeycomb 
template but moved to 
differentiated planning   

Changed planning format to plan for students 
needs more explicitly and show differentiates 
planning.  

Moved to only one smart goal with 
differentiated planning. The 
collaboration with the differentiated 
planning improved.  
 Positive shift in student agency.  

CaAP Plan is now a strategic plan and to be coherent 
across the school so it becomes a working document and 
to embed positive practices. 
 Continue to emphasis differentiated planning and 
templates that meet the needs of the different student 
year levels and needs.  

Progressions Unpacking of progressions has helped towards 
planning and has ensured consistent language 
across the school and where to next so they can 
solve rich tasks.  

Maths Vocabulary must be established 
as a pre- cursor to using Maths Eyes 
and introducing the Talk Moves.  

Unpack the teaching of fractions and develop fractions 
progressions.  
 Develop a consistent language through our progressions.  
Teachers need to use the progressions with the students 
and in their planning to identify where to next, so they can 
solve rich tasks  

Materials   
In house observations by  ALIM 
facilitator and lead tchr showed 
teachers needed to use 
materials in their lessons  

Differentiated planning and specific planning for 
use of materials during learning.  
Each child needs their own set of materials.  
School wide inquiry focus on one strand though 
position and orientation enabled opportunity to 
show how to use a piece of material in a variety 
of ways.    

The use of materials is still different 
across year levels.  
Explicit inquiry into Position and 
orientation enabled Moderation to 
occur linked by evidence of student 
thinking to the expected achievement 
of the student’s year level and how 
they used their materials.  

Use materials every time no matter age or stage!  
Teachers continue to explore how to use a piece of 
materials in a variety of way and moderate their evidence 
to strengthen their own understanding and recognize x 
strand and connected curriculum in student’s thinking.  
Hub leaders need to check that this is occurring in the 
lesson.  
 Undertake a School wide inquiry in a strand to explore 
more explicitly- fractions?  

 Hub learning and the impact of  
COVID 19  
 
 
 
 
 

Of the 7 Yrs. 5 & 6 students in this group 2/7 
made the expected year growth, 4/7 made 
accelerated progress. Only 1/7 made < 1 yr 
progress.   
Students took a long time to settle and groups 
only began again at Level 1.  

Post lockdown, single cells was the new 
norm and structure, clear expectations 
for behavior and routines allowed 
students to focus on their learning 
without peer disruption.  Lockdown 
also allowed some students to gain 
confidence and believe they could 
achieve.  

Student voice, observations and anecdotal records will 
guide the most beneficial   organizational structure for 
students learning with the planned use of materials in a 
meaningful context.  
 
 

Planning for next year:  
If necessary to seek additional funding from the BoT to act on our 2020 evaluations. To communicate and instigate moderation with another cluster school re one strand and compare our 
progressions.  
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Strategic Aim: Grow learner capability                                  Ōhaupō School Annual Aim 2021  

Target: To accelerate progress for all at –risk learners in reading, writing and mathematics. 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Writing Needing 
Support 

Working 
towards 

2019 2002 2019 2020 

 All   9/182 21/182 24/182 36/182 

Male  8/96 19/96 15/96 23/96 

Female 1/86 2/86 9/86 13/86 

Māori       4/20 7/20 3/20 2/20 

Year 0 0 N/a 2 N/a 

Year 1 0 0 0 0 

Year 2       0 0 2 3 

Year 3       2 5 7 12 

Year 4       0 4 5 9 

Year 5       1 2 3 5 

Year 6       3 1 4 2 

Year 7      3 7 1  3 

Year 8      N/a 2 N/a 2 

 

Reading Needing 
Support 

Working 
towards 

2019 2020 2019 2020 

All   7/182 14/182 10/182 25/182 

Male  7/96 13/96 8/96 15/96 

Female 0 1/86 2/86 10/86 

Māori       3/20 3/20 2/20 4/20 

Year 0 0 N/a 0 N/a 

Year 1 0 0 0 0 

Year 2       0 0 3.  1 

Year 3       3  6 2 4 

Year 4       0  3 0 4 

Year 5      0 0 2 8 

Year 6     3 1 2 1 

Year 7     1 3 1 6 

Year 8     N/a 1 N/a 1 

 

The NZC has 8 curriculum levels of which Levels 1-4 are relevant to our Yr 1-8 student achievement. Each level covers two years in the curriculum. Within the level there are 3  
Only after they have been at school for two years can their achievement be measured against their expected Level 1 and applied stages, early, at and completing. Classification criteria: If a student is 
more than one year below their expected curriculum level, they are working towards their expected level. If a student is two or more years below their expected curriculum level, they are classified as 
needing support. The 2020 baseline data is compiled from 2019 end of year data, with the withdrawal of students who did not return 2020. Years 1 & 2 students have not been included in this data. 

 

Maths 
Swap  
place with 
reading  

Needing 
 Support 

Working  
towards 

2019 2020 2019 2020 

All   12/182 23/182 15/182 40/182 

Male   8/96 14/96 11/96 20/96 

Female   4/ 86 9/86 4/86 20/86 

Māori       4/20 5/20 2/20 5/20 

Year 0 0 N/a 0 N/a 

Year 1 0 0 0 0 

Year 2       0 0 2 3 

Year 3      1 4 5  14 

Year 4       0 6 3 5 

Year 5       3 2 1 6 

Year 6      5  0 4 3 

Year 7      3 8 0 9 

Year 8      N/a 3 N/a 0 
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Strategic Aim:  To accelerate progress for all at –risk learners in writing, reading  and mathematics. 

 Actions: - what we intend to do?  Expected Outcomes  Resourcing  

English and Maths  

¶ Engage Ministry Support Services. Support 
Learning Teacher, Resource Teacher 
Learning & Behaviour, R.T. Lit. for in class 
observations, early screening and targeted 
programs for priority students (Individual 
Education Plans) 

• Identified student priority trackers show  
              individual needs. How these needs are 
              being differentiated and are culturally   
              responsive are evident in teacher planning. 
• Staff to engage with regular   
              communication with whānau and       
              Caregivers for priority students every term. 
 

¶ Extend ALiM strategies with staff and 
students to accelerate learning for students 
who are below expectation for their year 
level 

 

¶ Dedicated staff meetings to unpack our 
learning progressions to prioritize how to 
implement these into our teaching and 
learning processes to build student agency. 

 
• Monitoring of each child’s shifts within their  
               specific programs show a positive shift. 
• Front loading continues to have a positive  
               impact on student engagement and self-   
              confidence. 
• Tracking of individual shifts are recorded at the 
               end of each term on individual digital profile.   
               Any child who has not shown any shift to be   
              tracked on a weekly basis. A further hui  
              adopting the Learning Support Model is    
              applied. 
•            Whānau are confident their voice is heard and 
              incorporated into support of individual action 
              plan. 
 

¶ 75% of students can use the progressions to 
show what they are working on; 60% can use 
the progressions to who what they have 
achieved and where to next.  
 

¶  60% of priority students show accelerated 
achievement.  

  

 

¶ WAIMAC, M.O.E. Support agencies –Public 
Health Nurse, RTLB, Support Learning Co –
coordinator 2 days per week. 
R.T. Lit. working with 3 Yr 4 students- 

 

¶ Staff to engage in Rural Roses Cluster and 
RTLB Cluster 17 PLD opportunities to 
support specific student and their own 
leaning needs. 

 

¶ Open door school policy remains and time 
is prioritised to enable communication to 
be open and transparent. 

¶ Whanau are knowledgeable about their 
child’s achievement and are confident with 
strategies to support their child at home.  

 

¶ Internal action plan with ALIM facilitator 
prioritised, reviewed and maintained each 
term. 

¶ Time and resourcing to support hubs 
collaborative inquiries.  


